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v TH01IAS W. BICKNELL,

A Paper read before the Amen'can I1lstitute of Instruction,
at Saratoga, N. Y., J'u!y, I89o.

CONCORD, N . H . :
PR I NTED BY THE REPUBLICAN PHESS ASSOCIATION.

THE STATE NORMAL COLLEGE-THE NEXT
STEP IN NORMAL WORK.

On the zd of July, 1839, Horace Mann made the
following entry in his diary:
" To-morrow we go to Lexington to launch the first
normal school on this side the Atlantic, and I cannot
indulge at this late hour of the night, and in my present
state of fatigue, in an expression ofthe train ofthought
which the contemplation of this event awakens in my
mind. Much must come of it, either of good or ill. I
am sanguine in my faith that it will be the former.
But the good will not come of itself. That is the reward of toil, of effort, of wisdom. These as far as possible let me furnish. Neither time, nor care, nor such
thoughts as I am able to originate, shall be wanting to
make this an era in the welfare and prosperity of our
schools; and if it is so, it will then be an era in the
welfare of mankind."
"July 3· The day opened with one of the most copious rains we have had this rainy season. Only three
persons presented themselves for examination in the
normal school in Lexington. In point of numbers
this is not a promising commencement. What remains but more exertion, more and more until it must
succeed!"
This is the brief and pathetic record of the opening
chapter of American normal schools, written by their
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great founder. It sounds not unlike the first chapter
of Genesis, when God said, "Let there be light: and
there was light. And God saw the light, that it was
good.
And the evening and the morning
were the first day."
Mr. Mann was both sage and seer, as to the value of
the normal school. He saw clearly that the common
school and the teacher were one-" Like teacher, like
school;" that the school was elevated, or degraded,
by the character and quality of the instructor; and that
the first radical work of education was to improve the
fountains whence the healing streams should flow.
The professional school was the essential element for
this great purpose ; and it was his first work, the first
step in his administration as an educator, to transplant the normal school from a foreign soil and make
it at home in Massachusetts and America. France and
Germany had enjoyed the practical benefits of the elementary training-schools for teachers for fifty years,
and the schools of the people of those countries had
been vastly improYed. Similar results must follow the
American experiment.
A half century has passed since the test was first
made of elementary normal instruction in this country,
and the product has more than fulfilled the expectations of the most sanguine of the founders. We now
have, by the last report of the U. S. Commissioner of
Education, 133 normal schools supported by state
appropriations, with z6,II6 students costing annually
$r,671,76I, or an average of$6o+ per teacher. More
than 55 ,ooo persons have graduated from the normal
schools since their establishment, and as many more
have gone out to teach without a normal diploma.
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These normal schools have accomplished valuable results educationally, some of which we may mention.
r. They have established higher standards of instruction for our common schools than existed before.
2. They have increased the- academic knowledge
of teachers by courses of study, which have not only
emphasized the common branches of public school instruction, but have also widened the area of the teacher's curriculum of preparatory studies.
3· They have improved the methods of instruction,
especially in the primary grades, and have made the
teacher a real teacher and the pupil a real student
and thinker.
4· The professional standing of the teacher has
been vastly elevated by the normal school. Salaries
have been advanced fourfold, the school-year has been
lengthened, school-houses, text-books, apparatus, and
all school material have been immensely improved.
5 . • By educational induction, the whole system of
instruction has been elevated with certain exceptions,
and the whole teaching force of the country, numbering
in the common schools almost half a million of persons, at average salaries of $41.75 and $34.21 per
month for men and women resp€ctively, has been
made better, intellectually, morally, and in professional ways.
_
While no one claims that the normal schools of the
country are faultless, and while intelligent criticism
would be most welcome and helpful, it is not our
purpose in this article to consider their defects, but
the rather to show their limitations and the fields of
normal and professional work not yet reached by
those now in existence, and the pressing necessity for
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enlarged agencies in professional preparation. There
are three very important departments of school service needing normal aid, which have aris.e n with and
since the establishment of normal schools. These are:
r. School Supervision.
2. High Schools.
3· Normal Instruction.
I will name a fourth department of education which
is in extreme need of a normal college,-college professorships.
For the equipment of persons for each and all these
departments of work the present normal schools have
made no adequate provision, and in the nature of the
case can do but little to meet the required demands ;
for,r. The normal school has, in the majority of instances, only an elementary course of instruction of
one or two years.
2. The pupils are in the main graduates of the
grammar schools or high schools, with little mental
discipline or acquirements.
3· Its graduates and pupils are all needed in the
primary and grammar-school departments, and the demand from these quarters is not and cannot be supplied without ten times as many elementary normal
schools as now exist.
4· As the candidates for the four departments
named are now expected to be persons of a collegiate
training, or an equivalent academic course of instruction, it is evident that the two courses could not be
economically carried on under one and the same administration, any more than a high school and a college
could be managed and instructed by the same faculty.
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In the present stage of educational discussion and
state of public sentiment, little argument, if any, is
necessary to show the need of high, broad. deep qualifications for the positions of high schrol teachers,
superintendents, normal teachers, aPr' r:.ollege professors. And it is one of the most significant signs of the
hour, that with the demand from the schools springs
up in the fraternity itself the want of a large professional training: As to the needs of such trained men
and women in New England, we have but to refer to
the annual reports of state superintendents and other
school official&. As to the needs of the schools, we
have a most noteworthy documt!nt in the special report of State Ag~nt Martin, of Massachusetts, on the
high schools of that commonwealth (Forty-Eighth Annual Report of the Board of Education, r883-'84) .
He says in this report: " Of the 228 schools of this
grade reported, I have visited 105, spending from
three to six hours in each. I have not made it my
business to examine the students, but rather to study
the schools, directing my attention chiefly to five
points,-the relation to the lower schools, the membership and organization, the courses of study, the
methods and means of teaching, and the incentives
and aims." I quote from the report:
"I have found that the schools [high J are composed
neither of children of the rich nor of children of the
poor, but of children of the people, some rich, some
poor." "In one school I found the children of the mayor
of the city, of a member of congress, and of a colored
barber in the same classes. In many towns I have found
the children of wealthy manufacturers side by side
with children of the operatives in their fathers' mills."
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This is as it ought to be and reflects great credit on
the good sense of the people.
"A serious defect exists in the organization of many
of the larger schools. The principal gives all his time
to the more advanced classes. The first-year class is
in charge of the teacher who has the least experience,
usually a young woman, often with little capacity for
teaching or governing. This class has just come from
the grammar school, from a teacher of experience, a
man who has stimulated them to work by the vigor of
his own thinking. On reaching the high school they
lose this stimulus just as they need it tlrlost, when entering upon new lines of work. In consequence, they
become indifferent and sluggish. They dawdle and
lounge and play. This is especially true of the boys.
I have found the most striking contrast between the
highest classes in the grammar schools and the lowest
class in the high schools in the same town."
" Each course of study represents the guesses or the
convictions of a few men, committees or teachers,
sometimes of but a single man. Often it represents a
compromise of conflicting opinions. With all the differences, one thing seems to be common. The courses
[of study] do not satisfy those who are using them.
When asking for the course of study, I have often been
told: 'We have one, but do not follow it,' or, 'We
are just making a new one.'" "The simplest facts and
broadest generalizations are learned together, with no
conception of their relations to each other, nor of the
different processes by which the knowledge is acquired. Classifications are learned before the things
classified. At a time when the reflective powers chiefly should be engaged, the students are just put to
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using their senses. This is true in every department,
mathematics, natural sciences, history, and language."
"Rhetoric seems to be an indefinite term.
Text-books are used, and definitions and rules are
committed and recited. The books are so poorly
written and the definitions so vague, that the pupils
are left to guess, in their attempt to apply the rules
and definitions to the examples. General _ looseness
and lack of point seems to characterize all this work. I
have scarcely heard an exercise in rhetoric which was
worth the time spent upon it."
In literature: "Much of the work is empirical, and
not based on principles or convictions. The chief
defect . . is superficiality. The pupils think they are
studying literature, the teachers think they are teaching it, when they are only reading it or reading about
it." "Some teachers have been especially commended
to· my notice. I have found them to be accomplished
women, admirers of literary beauty; but they did not
teach. The class was floated along on a stream of
brilliant talk, breathing a literary atmosphere, and so
supposing it was studying literature. Instead of solid
work, there was only the thinnest kind of literary
veneer."
In geometry: "Many of the students apparently fail
to see beyond the diagram. This may be due to the fact
that the work from the beginning deals wholly with
abstractions, with relations existing -in pure space."
In history : " Much of the work . . is the narrowest
kind of task-work, having in it no element of teaching.
The text-book is the only source of information. The
lessons are assigned by pages and chapters. The daily
class-exercise is a mere catechetical examination, and
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most ofthe questioning violates every educational principle. In one school, each pupil was called upon to
recite the whole lesson without questions. While each
one was reciting, the others were studying. In another
school, as the pupils hesitated, the teacher gave the
first words of the paragraph. Then, losing his place
in the book, he remarked, 'I don't quite see where
you are working.'"
The exercises in history "which I have described
were in city high schools, and conducted by graduates
of colleges. Indeed, those conducting the last three
exercises were graduates from the same college for
women. My observation leads me to conclude that
untrained teachers are much alike, whether they have
been graduated from a college or only from a district school."
In natural science: " The instruction throughout
this department is based on the text-book, and in a
majority of cases is almost wholly confined to it. I
have seen about one hundred and sixty class exercises
in natural science; one hundred and thirty of these
were text-book recitations.'' "Taking the schools as a
whole, it appears that the scientific method has scarcely
more than obtained a foothold. A distinguished writer
has said : ' We cannot give to the students science ; we
can make them scientific.' In a majority of schools
there is little attempt to make the students scientific,
and the attempt to give them science fails;" and
mainly, Mr. Martin says farther on, "f~om the fact
that many of the teachers have not been trained in
the modern scientific method.'' " That so few of the
teachers have themselves been scientifically trained, is
the chief cause of the defective teaching. Many with
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ample time and means continue to use the traditional
methods. I found the dust accumulating in one of the finest laboratories in the State, in a school with abundant
teaching force."
" If the pupils have not previously learned to observe, these teachers cannot show them how, for they
do not know how. So the blind lead the blind." "Q.uite
frequently teachers tell me, by way of explanation of
unscientific science teaching: ' We teach as we were
taught in college.' One who is doing excellent work
said: 'I am trying to teach better than I was taught.'
If this testimony is true, and it seems to come from
competent witnesses, there is little hope of improving
the methods in the high schools, until better methods
are used in the colleges which now supply most of the
teachers.''
I have quoted thus extensively from Mr. Martin's
report, for two reasons,-first, to give a larger publicity to his excellent and, I believe, very honest study
of our Massachusetts high schools; and to show, secondly, what I believe to be true, that our best teaching
is to be found to-day in our primary schools, and that
it depreciates as we advance to our higher grades,
until in our colleges we find learning devoid of teaching ability in a great body of our professional chairs;and if we had a commissioner to investigate our college systems and methods, we should find in many the
traditional text-book methods of the fathers, instead of
the scientific methods which hold in real normal instruction, which some of the colleges have up to a recent date treated with the most studied contempt. But
what is true of Massachusetts is in as great measure
true ofthe secondary instruction throughout New Eng1*
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land. Notable, praiseworthy exceptions there are, and
always will be; but they only serve to emphasize
our position, that the great need educationally of New
England is a normal college, to enable students coming from our colleges for men and women and intending to make some form of educational service their
life work, to learn the principles of the profession into
which they are to enter. With the general admission,
correspondent to the public demand, that our superintendents of education of all grades, our high school
teachers, our normal school teachers, and our college
professors shall be college graduates or persons of an
equivalent training, there follows, naturally and normally, that all such persons shall by nature and experience become apt to teach, through the aid of all the
agencies which ancient or modern thought can devise
and make serviceable.
It is greatly to the credit of the high school teachers
of Massachusetts, that the movement to create a normal
college for college graduates and those of equal scholastic acquisitions, springs from their own conscious
needs.
As the result (I) of a discussion held at a meeting of
the New-England Association of Colleges and Preparatory Schools, Oct. I I, I 889, ( 2) of a conference of the
high school masters of the state held Jan. 18 of the
present year, and (3) of several recent discussions in
the state board of educati~n, the following resolves
have been prepared, ·under the sanction of the last
named board :
R esolved, That the state board of education is hereby authorized and directed to establish a state normal college in the city of
Boston, the object of which shall be to furnish professional and
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technical instruction and training to college graduates and persons
of equivalent education, of both sexes, who are preparing themselves for teaching in the public schools of higher grade in this
commonwealth; it being understood that the same rules as to
privileges and restrictions of pupils shall apply as are applied in
the existing state normal schools.
Resolved, That the sum of $rs,ooo is hereby appropriated for the
current year, for salaries of teachers, fees of lecturers, rent of
rooms, and incidental expenses, the same to be applied and
expended under the direction of the state board of education.

The following is a brief statement of some of the reasons given, which render the establishment of such a
state normal college desirable:
1. Teachers in high schools shonld be persons of
high intellectual attainments and of a scholarly spirit.
Such attainments and such a spirit are best secured
through prolonged contact with liberal studies during
the formative period of life,-in other words, through
a collegiate training. That high school teachers should
be college graduates is now generally assumed, not
only in theoretical discussions, but also in the actual
selection of such teachers by the school committees of
the commonwealth.
2. But the colleges, while furnishing a liberal education, afford no facilities for the professional training
of those who intend to become teachers. Their graduates have no knowledge of the history and philosophy
of education, or of the art of teaching, and they have
had no practice in teaching high school subjects under
expert criticism. For want of specific preparation for
their work, they are obliged to gain such facility as
they ultimately acquire through the costly method of
experiment on the young people intrusted to their
care. This is not said in disparagement of the col-

MR. BICKNELL'S ADDRESS.

leges. It is not their function to furnish professional
training.
3· There is, therefore, a pressing need of an institution which shall do for college graduates and other
persons of equivalent attainments, who intend to become teachers in high schools, what the existing
normal schools now do for persons of less extensive
attainments, who intend to become teachers in elementary schools. Such an institution should be established
within easy reach of the largest number of the best
schools and teachers of the commonwealth, in order that
those who are to be trained in it may have opportunities for study, observation, and practice under the
inspiration and guidance of the most accomplished
masters of the art of instruction. It should be characterized by the following features:
I. Management, Location, Tuition.
It should be
under the control of the state board of education ; its
head-quarters should be in Boston; the tuition should
be free.
2. Requisites for Admission.
Only college graduates or persons of equivalent attainments should be admitted as students.
3· Length of Course. The length of the course
should be a year of thirty-six weeks.
4· Prescribed Course of Study.
The prescribed
course of study should include the history of education,
the philosophy of education, the art of teaching, and
practice in teaching high school subjects under expert
criticism. The instruction in this department should
be mainly given by the principal of the school.
5· Elective Courses of Study. The elective courses
should include most of the subjects commonly taught

THE STATE NORMAL COLLEGE.

15

in the high schools of Massachusetts. The instruction
in these subjects should be given by secondary or collegiate teachers of ripe experience and acknowledged
skill in their several departments. It should be assumed that the student has already acquired a good
working knowledge of the subjects which he elects
and which he wishes to teach, and the instruction
should be planned with special reference to the best
methods of teaching these subjects in secondary
schools. Moreover, the instruction in the elective subjects should be given in the class-room or the laboratory, in which the instructor meets his regular classes;
and the students, in addition to the instruction they
receive, should have opportunity for observation and
practice under the eye of the instructor.
4· If it be urged that the existing normal schools,
through their advanced courses of study, are fitted to
discharge the functions of such a normal college as is
proposed, it must be said in answer, that, during the
many years which have elapsed since these advanced
courses were organized, they have failed to do so.
College graduates do not, and should not, resort to
training-schools in which they must be classified with
students who are greatly inferior to them in acquired
Moreover, the
knowledge and in mental maturity.
few who have made the experiment testify that the instruction they have received is too elementary to meet
their needs. This is no reflection on the existing normal schools. On the contrary, it is high commendation. It shows that they have wisely adjusted their
methods of instruction and rate of progress to the needs
of their actual students.
At the monthly meeting of the Massachusetts Board
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of Education, on March 6, r89o, the report of the committee relative to the establishment of a high grade
normal school was taken up and discussed; and it was
Voted, To authorize the committee to appear before the legislative Committee on Education and ask for an appropriation for the
establishment of a high grade normal school for the technical
training of teachers.

At a meeting of the New-England Normal Council,
held in Boston in April, r89o, the following resolution
was adopted :
Resolved, That the New-England Normal Council approves the
establishment of institutions for the professional preparation of
teachers for normal schools, high schools, colleges, and of school
superintendents.

The following letters from prominent educators are
self-explanatory :
WoRCESTER, April 7, r89o.
My Dear Sir: Since the matter was first discussed in
our board, I have learned that there is a more anxious
feeling among some of the best and most progressive
educators of the state to establish a normal college for a
higher ·class of teachers. The present normal schools ..
do excellently the work for which they were established ; but it seems to me there is a necessity of establishing a higher branch, and your plan, if adopted,
would fill the bill for the present. Very truly yours,
E. B. STODDARD.
State Board of Education.
Dear Sir: In regard to the proposed high grade normal school, it seems to me not only an expedient, but an
absolutely wise and necessary, measure. Such a school
would be the fit consummation of the work so nobly
planned by Mr. Dickinson and would supply our
high schools with teachers as well trained as are now
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the teachers in the grammar schools. I trust that
Massachusetts will lead, not follow, in this matter.
Yours respectfully,
KATE GANNETT WELLS,
Member State Board cif Educatz'on.
April 22, 155 Boylston St.
CAMBRIDGE, MAss., April 23, r89o.
My Dear Sir: I have always wished the colleges
of the state to direct the higher professional training
•of the teaching profession; but I see no immediate
prospect of their undertaking it, and I therefore hope
to see the state enter upon this plan, which the highest
grade teachers cordially approve and of which they
feel immediate and pressing needs.
ALICE FREEMAN PALMER.
WELLESLEY CoLLEGE, WELLESLEY, MAss.
1 know you must feel sure of
Dear Sir ·:
my deep interest in this effort to secure so valuable an
adjunct to our school system, as the normal college
. would be, and will not doubt that I would have been
glad to aid in any way that I could.
HELEN A. SHAFER.
March 29, 1890.
REGENTS' OFFICE, ALBANY, N.Y.,
April 28, 1890.
Dear Sir: Your inquiry to Principal Robinson of
the high school has been sent over to me. The change
from normal school to normal college was made, not
by the legislature, but by the Regents who in this state
grant charters to colleges, give power to confer degrees, etc. In explanation of our organization, I send
you the laws and ordinances, and also an address of
mine last July. It is the purpose to maintain one real
normal college in this state, and to make its teaching
give it rank as a professional school side by side with
It will of
our law and medical schools.
course take some years to bring about the complete
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change; but the standard is set and New York means
to keep as near the head as possihle, not forgetting
how large an undertaking it is. Very truly yours,
MELVIL DEWEY,

Secretary Board of Regents.
It has been suggested that three courses are practicable for the establishment of a normal college. The
first is, that the colleges add an elective course in didactics or pedagogy, for such students as are candidates
for teaching.
The second, that the normal schools now existing
add a fourth year to their present courses of instruction, for the special training of advanced students in
pedagogics.
The third, that the state shall establish a separate
and independent normal college, for the classes above
named, with special reference to the study of the history of education, the philosophy of education, educational methods, material, systems, relationships of
departments, etc. While ready to welcome the cooperation of all agencies which may be established to
advance the educational work, it seems to us that the
advantages in favor of an independent state normal
college are far superior to either of the other plans,
for the following reasons, among others:
1. The normal college should be unde; state control,
as its graduates are to be employed in the main for the
public schools. Unity in educational matters could be
secured only by state management, as under the present
normal school system.
2. From the whole state, a sufficient number of
students would be found to maintain a proper attendance.

DISCUSSION.

3· The college should be at the centre of population, as Boston, where buildings, libraries, schools of
all grades, laboratories, and instructors as specialists
could be easily obtained and utilized.
4· The expense of the separate college would be
less than instruction at existing colleges. A few thousands of dollars would secure buildings, instructors,
and all the necessary material for such a college at
Boston. A chair of pedagogy at each college would
require a permanent fund of $5o,ooo, besides the cost
of pedagogical libraries, museums, etc., etc. Of all the
New-England colleges, Harvard and Yale are the
only possible competitors for pedagogical students, and
it is probable that Harvard only would attempt the
work for its students, in any instance. The testimony
on this point is entirely against the work being done
at all, or, if attempted, done satisfactorily by the colleges.
DISCUSSION.
DR. JAMES M. MILNE, Oneonta Normal School,
New York. I confess to a feeling of embarrassment.
I am asked to take the place of the honorable state
superintendent; but I suppose it is on the principle that
a pawn is better than a blank. New York people believe in the idea of the speaker, Mr. Bicknell. Normal schools have always had two purposes: I. The
acquisition of the facts to be. learned. 2. The gaining
of strength from facts acquired. The two alternative
propositions before us are: I. The university; 2. The
normal college.
What ex peri1. Can the university do this work?
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ence is there? What art of teaching is there? What
opportunity is there to develop the chief element of a
teacher's power, that of control? Where shall the university students get that power? 2. How is it in the
normal college? There, all academic work is dropped;
and the aim is the professional training of teachers and
their mastery of educational theory. Such an institution is the New York Normal College, an institution
which does not exist merely on paper. We New
York people are proud of this advance movement, as
we are always proud when we get ahead of Massachusetts. You had Horace Mann. 'vVe admire him; we
honor him. In front of our normal school we planted
two trees. We dedicated one to Horace Mann, the
other to AndrewS. Draper, under whom we had taken
this step confidently, not toddling Iulus-like. The
high schools have been growing, along with the normal
schools. Let the high schools go on and complete
their work, and then leave to the normal schools to
do strictly pedagogical work. Let us not have the experience of other countries, which have tried to combine these two departments and have had to go back.
There, the high schools and academies had not been
developed. It is very well for the colleges to come
now, when the lump has been leavened. It needs better training to teach in the primary school than anywhere else. It requires practice in the art, too. What
would you say of a surgeon, who had only the knowledge gained from lectures, and nothing learned from
practical experiments? Would you employ him? It is
well to have an educational department in college. Put
into it the history and theories of education, from the
days of Aristotle to those of Froebel; but also have a

DISCUSSION.

2I .

normal college which shall develop them in conjunction with professional practice.
ADMIRAL P. STONE, LL.D., of the Massachusetts
Board of Education, Springfield, Mass. Some men
think that the normal idea has been carried as far as it
can be. Not yet. When the pyramids were finished,
some doubtless thought the work of the world was done,
and said : "Let us turn our faces to the sun and die."
Three things need no defence: Plymouth Rock, Niagara Falls, and the normal idea. Ninety per cent. of
the school population of Massachusetts are within
reach of a free high school. In many places, these
schools have no lady assistant that is not a college
graduate. Her work requires this preparation. Our
present normal schools have no need to leave their own
field of work. The demand for higher teachers is
greater than the supply. Vassar, Wellesley, and the
other colleges are turning out graduates who are to
teach and who need some professional or normal training in order to do the best work. There is an actual
demand on the part of the high school principals for a
normal institution of this kind. Pedagogy requires it.
Let us establish it, and we shall find that we have
made no mistake.

MR. RAY GREENE RULING, New Bedford, Mass.
My contribution to this debate will be a bit of modern
history. If, as a result of hearing it, you should conclude that within the year there has been a remarkable conversion of opinion in college circles on the main
question now under discussion, I shall not dispute
your logic.
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Last October, at a meeting of some one hundred
persons from all New England, about half representing colleges and the remainder preparatory and high
schools, the duty of the colleges to make provisions for
the training of teachers for secondary schools was
under discussion. The men from the schools generally felt that this duty was imperative, and that the plan
was a feasible one. A gentleman from a Rhode Island college agreed with them ; but the other speakers from the colleges quite generally took an opposite
view.
The president of a Massachusetts college
argued that it was the duty of universities to provide
for professional instruction in teaching; but that the
smaller colleges ought not to provide instruction in
pedagogy. He added: " Let us justly demand the
maintenance of a thorough professional school for
teachers of the higher grades.
Possibly some
of the normal schools could profitably be made over
into high normal schools."
The president of another Massachusetts college
drew attention to the serious difficulties in the way of
providing such instruction, but pointed out ways of removing them in the near future, and hoped that it
would be done.
The president of still another Massachusetts college
made further mention of the difficulties, and expressed
the opinion that, in college or university, the way to
advance the profession of teaching is to teach the subjects which are to be taught in the colleges and high
schools and academies in the best manner we can.
Alluding to recent changes in methods of teaching,
notably in natural science and in Latin and Greek, he
asked what good it would do to teach the old methods
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and claimed that it was by developing new methods
of teaching subjects that colleges make teachers best
equipped for their work. Again, the small number of
persons who make teaching a profession was urged as
a reason for not attempting to teach the philosophy of
education. Continuing, he said: "I think, too, we
may offer another apology for not having attempted
to teach the history of the higher education. It is
the most terrible history in the world, and it is the
most depressing thing for any human being, because
there is no good history of teaching and no history of
good teaching. There are no more discouraging biographies than those of men and women who give an
account of their education. I should not, however,
like to be considered as discouraging this education. I
should welcome very heartily the changing of one of
our normal schools in this state into a really high
normal school, in which all the topics which are
grouped together under the general term of pedagogy
could be taught and studied."
The president of a Connecticut college expressed
his essential agreement with the views above given.
Said he : " What our preparatory education can and
ought to do is, to give the graduate the knowledge,
and, if possible, the common sense, which will enable
him to use it. Then let him practice." He would
not, however, oppose the general view that more attention should be given to the study of pedagogy.
I need not tell you that the outcome of the debate
was quite discouraging to those who hoped for action
by the colleges in providing pedagogical instruction.
In the following January, the matter was again brought
into prominence by a conference of some fifty high
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school masters of Massachusetts, which resulted in a
letter to the state board of education approving a
proposition to establish on the part of the state a new
normal school, which should receive only students
with a collegiate education, or an equivalent therefor,
and should train them to be teachers in secondary
schools. A bill to this effect was prepared and introduced in the state legislature. It failed, however; and
the failure is popularly ascribed to two opposing influences,-certain friends of the existing normal
schools, who wished that the proposed work should
be done within the normal agencies now existing, and
certain friends of the colleges, who desired that the
work should be undertaken by the college or the university and who believed that it would be.
To my mind, the particular way of securing this
better training in pedagogy is not so important as the
thing itself. I favor a separate school under control of
the state. But I would welcome any means whatever
by which the high school teachers of New England
shall be more effectively trained for their special
work.
SuPERINTENDENT EDWIN P. SEAVER, of Boston.
beg to say a word, just to put our friends here on their
guard against the remarks of the last speaker and some
statements of the paper read. They say that the colleges won't do this work. I believe the colleges will
do it. A certain college president has been here quoted, though not by name; but every one knows who
is meant. Now, at that meeting, to which the last
speaker referred, a proposition was broached; but it
was entirely new. The discussion that followed was
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rather of the nature of a conversation : participants
spoke from the top of their minds. The inference
cannot be fairly drawn that a great university has
pronounced itself against the plan of a normal college
within the university. This discussion is not yet a
year old. There are ways of convincing a practicalminded president. Wait, and the colleges will do this
required work, and thus close up the gap which now
exists between them and the public school system.
Tbe high schools have grown rapidly; but they have
displaced the academies which filled a somewhat
different field and which were very useful. You cannot succeed in the best way, until the university takes
up this higher normal training.
HoN. JAMES W. PATTERSON, of New Hampshire.
vVhether normal schools shall or shall not be a part
of our organic system of public instruction is no longer
a tentative question. It has been settled by a wide experience, that professional schools are as essential to
secure the best work in teaching as in law or medicine.
Normal schools passed beyond the realm of experiment years ago, both in Europe and America. The
problem is, Shall we have normal colleges to do for
the higher teaching what the normal schools have done
for the lower? The experiment of training teachers
for the higher departments of the profession is in successful operation in France.
The question at issue in this debate is, Whether in
our country this advanced normal work shall be done
in separate institutions established for the purpose or
in pedagogical departments opened in existing colleges
and universities.
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Studying this question in the light of history, we
should as soon expect a revival of religion in sheol
as the origination of a pedagogical department in one
of our old colleges or universities, established for the
pursuit of the humanities. Schools of learning are
conservative and cling to established customs and
courses of study. They naturally look backward and
not forward. The natural sciences even had to be
forced into their curricula by a demand from the
outside. They look upon the accumulation of knowledge and not the art of communicating it, as the end
to be sought in an institution of learning.
But if the addition of such a department to our collegiate institutions should seem to those in control to
be desirable, most of them are too poor to establish it.
Such departments will have to await private endowments.
Clark University will naturally be an exception to
the rule; for it opens when the idea of normal instruction is popular, and there is at its bead a gentleman
who is up with the times in these matters. Public
sentiment, I mean educated public sentiment, must
force the old colleges to establish departments of normal instruction of the higher grades in which both the
philosophy and the best methods of teaching shall be
taught. The public sentiment which demands this
change will doubtless bring with it the money which
shall make it possible.
I apprehend that the state will have to take the lead
in this movement and found a normal college as a part
of our public educational system, before it can become
popular and general in private institutions. Our present normal schools fit for work in the common schools,
but not for teaching in high schools and colleges.
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My state may not be able to lead off in this movement; but, as she instituted the second, if not the first,
school in this country for the training of teachers, she
will be sure to follow hard after the state which takes
the lead.
Some intelligent people pronounce nonm1l schools
a" delusion and a fraud." ~ormal graduates ha,·e
sometimes failed as active teachers for want of knowledge, and so brought disgrace upon the system. A
study of methods \vithout a thorough kno\Yledge of
the subject to be taught can never make a good teacher. Put a dunce in at one end of the course, and he
will come out a dunce at the other. Knowledge must
come first; then, the study of how to teach it to others.
PRINCIPAL J. C. GREENOUGII, of Westfield Normal
School, Massachusetts. I call attention to the fact that
the teaching force in the public high schools is largely
composed of women, and that this question has been
argued and pushed hv a woman, for years the presiclent of\Vellesley. She tried the experiment in Stone
Hall, but she gave it up. She went abroad and ob-.
served. She now says that 'vVellesley cannot do this
work. I met President Seelye, of Smith College, and
he said that this work must be done by a profess!onal
school whose province it is to do it. This kind of
school is corning. It may come through the college,
but it must be by endowment and not by subsidies.
Means will surely be provided.

Mr. BICKNELL, in closing the debate, recapitulated
the arguments presented in favor of the establishment
of the State Normal College and reviewed the position
of the opponents of the measure.
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